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Abstract: Inthispaper | attempt to show and describethe different settings
which surround thelife of aseven-year-old Brazilian girl (Luiza, my daughter)
acquiring English naturally. | observed Luiza suse of English at school, at
home, watching TV/Video, asshe played with English friendsand her brother,
and assheparticipated incommunity activities. | talked formaly andinformally
with Luiza steachers, friendsand parentsof friends. Following ethnographic
principles, thisdescri ption focuses on L ui za ssecond |anguage devel opment,
i.e, onher interactionwith friends, ontheimportanceof TV/Videofor learning
thenew language, and on her use of English in school and at home. For the
andlysis| will draw mainly on authorswho deal with EnglishasanAdditional
Language (EAL), suchasTurner (1997), Drury (1997), and Long (1997) as
well ason authorswho describe theimportance of TV/Video for language
devel opment, such as Rice and Woodsmall (1988), Naigles and Mayeux
(2001), Singer and Singer (2001), and Riceand Sell (1990).

K ey-wor ds: second language acquisition; interactioninasecond language;
TV videoin second languageacquisition

Resumo: O presente artigo pretende mostrar e descrever os diferentes
cenarios presentes navidade umacriangabrasileirade seteanosdeidade
(Luiza) aprendendoinglésnatura mente (no paisondealinguaéfdada). Luiza
foi observada usando inglés na escola, em casa, assistindo a TV/Video,
brincando com amigosinglesese com seuirméo e participando em atividades
nacomunidade. Os dadosforam obtidosformal einforma mentejunto aos
professores, aos amigos e aos pais dos amigos. Seguindo principios
etnogréficos, estadescricéo pretendemostrar o desenvol vimento naaguisiGao
de suasegundalingua, ou sgja, suainteragdo com amigos, aimportanciada
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TV/Video parao aprendizado do ingléseo uso do inglésnaescola. Paraa
andlise serdo utilizados principal mente autores que tratam de Inglés como
LinguaAdicional (EAL) taiscomo Turner (1997), Drury (1997) e Long
(1997) assm como autores que mencionam sobreaimportanciade TV/Video
parao desenvolvimento dalinguagem, taiscomo RiceeWoodsmall (1988),
Naiglesand Mayeux (2001), Singer e Singer (2001) eRicee Sell (1990).

Palavr as-chave: aguisicao desegundalingua, interacéo em segundalingua,
TV/Video eaguisicdo de segundalingua.

I ntroduction*

In this paper | attempt to show and describe the different settings which
surround thelifeof aseven-year-old Brazilian girl (Luiza, my daughter) acquiring English
neturally.

My motivation to writethe current description ssemmed mainly from thefacts
that most case studiesarebased on minority children, i.e., childrenwhoimmigrateand are
usually from avery different cultural background, not only in linguistic terms (as most
papersfrom Gregory, 1997). Someof these differencesarerelated, for instance, toreading
practices. In some Eastern cultures, parents do not read bedtime storiesto their children.
Thishasbeen found to influence children’sWestern literacy practicesintheinitial stages
(Drury, 1997). Reading in these Eastern countries has different underlying assumptions.
One of the most common practices consistsin reciting thewords of the Qur’ an, usually
without understandingit. In the West, reading meansunderstanding. Also, inmany of these
Easternfamilies, parentsdo not have agood master of the new language, thus, they cannot
help their childreninthelearning process. Another divergenceisthat most parentsfrom
thesefamilies(and alsofromthe EAL studies), do not have much formal education. These
threefactorsaredifferent from Luiza sreality, aswill be described bellow. Thisway, |
believethisstudy isrelevant in trying to show thereality of achild who comesfroma
similar cultural background, whose mother speaks English and hasformal education.

| also believel amin aprivileged position to observe the whol e process.
Being Luiza'smother, | spend agrest deal of timewith her, and | am moreableto follow
what goeson. Similar study was conducted by Long (1997) in which she observed her
daughter learning | celandic. However, Long wasa so learning | celandic together with her
daughter, whichisnot the case here.

Another point which motivated mewasin observing the effect watching TV/
Video had on the acquisition of the new language. There are not many studiesrelated to
thistopic.

* | would like to thank PUCRS and the British Council/ Hornby Trust for financial support.
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Inthispaper | describethelife L uizahadin England fromtheend of September,
2004 to the beginning of April, 2005, roughly 7 (seven). My objectiveisto offer awide
description of the situationg/interactionsinwhich Luizawas exposed to English, how she
responded to these situati ong/interactions, and how shestarted using English. During these
seven months| tried to take notes of all situationsinwhich sheused English at home, at
schooal, and playingwith peers.| did not haveany pre-established categoriesfor observation.
The classification of the datawas carried out along asdataemerged.

Inthefirst section, entitled Background I nfor mation — Thesubject, | offer
abrief description of Luiza sfamily in England, thecity, and her personality. The second
section, Lifein England- The School and Friends, dealswith Luizasettlingin school,
her first interactionswith British children, and how she started learning English. InThe
Useof Video section, an account of theinfluence videos had on Luiza'slearning of the
new languageisoffered. Following (L uiza Beginsto Use English), | shall demonstrate
thestuationsinwhich Luizastarted spesking English and the situationsinwhich sherefused
to speak English.Findly, intheFinal Consider ations, | attempt to present asummary of
what hasbeen said inthearticleaswell asto show my impressions of the process.

Background I nfor mation- The subject

Luizaistheolder of two children andisliving with her young brother Vitor
(4), me (her mother) and her grandmother in ahousein Lancaster, northwest of England.
Luizaisin Englandfor ayear, and arrived last 24 September, 2004 (thisisnow April).

Luizacomesfrom Porto Alegre, alarge city located in the south of Brazil,
with nearly two millioninhabitants. Shecomesfrom atypica middleclasssouthern Brazilian
family. Wearein England now because | amtaking my second MA inApplied Linguistics.
| havebeenlecturingin Englishat abig university in Brazil for thelast 12 years.

Even though she could already read and writein Portuguese, when we | eft
Brazil Luizawasstill going to apre-school. In Brazilian educational system, the school
year dartsin March, and children start primary school intheyear they turn seven. However,
most pre-schoolsaready start preparing kidsto literacy.

Luizaisavery activegirl. Shebecomeseasly involvedin children’splay and
activities. In Brazil sheused to goto ballet and painting classes. Shelikesrunning and
playing physical games, such ashide-and-seek and tig. Shea so likes painting, drawing,
playing computer gamesand watching TV and video?. Luizamakes new friendsvery
eadly, andisalwaysready to go anywherewheninvited by friends. However, she can get
really shy and embarrassed in big groups, aswasreported by her pre-school teacher in
Brazil. She doesnot likebeing pushed to do something shedoesnot fed comfortablewith,

?| shall use video to refer to both video and DVD, since they have the same effect for the purpose of
this study. My children do not make use of subtitles or other facilities that are more often found in
DVD technology.
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such asdancing ballet in front of relatives. Shewill dance on the stage though, where,
accordingto her, itisappropriateto dance. Thus, | try not to expose her to Situationswhich
| believewill make her uncomfortable.

Attheageof five, Luizaused to have Englishlessonsat school. When she
cameto England she could only say afew things, like: count to twenty, say coloursin
English,ask /answer some simple personal questionssuch as*What’'syour name?’, and
“How oldareyou?’. Also, being an English teacher hasawaysput meintouchwith afew
English native speskers, who sometimescameto our housein Brazil for dinner or meetings.
Inthisway, although L uizacould not speak English, the English language hasindirectly
been part of her life. Also, Englishisahigh statuslanguagein Brazil, and itisconsidered an
asset to beableto speak English. Thiswasmany times, and by many different people, said
to Luizabefore sheleft.

Beforeweleft Brazil, someof my colleaguesfrom university suggested | should
start speaking Englishto the children. However, thefew times| tried, | felt they did not
respondwell, refusing to answer or speek Englishtome. Therefore, | did not try it anymore.

Lifein England- The School and Friends

Weliveinahousein aCul-de-Sacinthe centreof Lancaster. Whenweareat
home, we speak Portuguese. L uiza sgrandmother doesnot speak any Englishat all. There
isasmall Brazilian community intown, of about 30 peopleall together. Most of themlive
on campus(about four milesfromwherewelive), andthey aredl in England for educationd
purposes, that is, for alimited time (from oneto four years). Apart from Luizaand Vitor
therearefivemoreBrazilian children (all girls) in Lancaster, aged: six months, three, Six,
eleven andtwelveyearsold. At the beginning, particularly inthefirst three months, these
weretheonly children Luizaused to play with outside school. Now, L uizameetsthe other
Brazilian children only occasionally, mostly at weekends.

At her school, sheisthe only Brazilian child, or Portuguese native speaker.
Her school isfamousfor being multicultural, with alot of foreign children, mainly from
Pakistan. However, thereare only two moreforeign childrenin her group, agirl from India
and aboy from Japan.

L uiza started going to school in England on 28 September. Sheisin Key
Stage 2 year 1. She was very welcomed by her classmates from the start. When |
accompanied her on her first school day, many children, especially thegirls, wanted to
“takecare” of her. Thegirlswould hold her hand and tell her what shewas supposed to do
inclass. Onthefirst school day, her very first interaction wasrelated to telling the ages.
One of the boysverbalized, aswell asused hisfingersto show hewas seven and asked
her how old shewas. She, then, used her fingersto show shewassix.

As sheisvery confident of her physical abilities, she strengthened her
relationshipsduring the breaks. Sincethefirst daysshewould play tig with the other kids.
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Shewould start running and one of her classmateswould start chasing her. Thiswashow
shestarted building up her relationships. At theend of the school day shewould tell methat
shecould runfaster than the others. Danidl, oneof her classmates, told meoneday “Luiza
isfunto play with, she’'sfast and very strong” . When thekids at school had something to
tell Luiza, they would tell meeither when | took her to school inthe morning or when |
picked her upintheafternoon. I would then answer for her. Shenever had any problems
Interacting, even though she did not say aword in English. On the third week (on 12
October 2004), shewas awarded “ Star of theweek” for thefirst time. Theaward said
“LuizaDivinoisthestar of the week because she hasfitted into 2Swell and overcome
language barriers’. When shegot the award, neither shenor | really knew what wasgoing
on, aswedo not havesuch anawardin Brazil. | asked her teacher what it was about, and
thenexplainedittoLuiza

At school, she soon started with private sessionswith abilingual assistant?,
who can spesk some Portuguese because shewas bornin Mozambique. During thefirst
two monthsthey used to have sessionseveryday. They would practice the numbersand
thea phabet in English, aswell asread bookstogether. Shewould aso help Luizain other
tasks, likein numeracy, literacy and science. Whenever Luizawas (is) alonewith the
bilingual assistant, shewould speak to her in English and in Portuguese. However, if the
other classmateswere (are) together, Luizawould not verbalizeat al. Shewould still do
thetaskswith theass stant’shelp, but without speaking aword in either language. During
internationa week, which took placein October, we (Luiza, | and Vitor) had astall with
Brazilian food. She played with many children during theevening. | al so went into school
to teach some Portugueseto thetwo Year 2 groups. L uizaaccompanied mein both classes,
but she did not say anything again. For Turner “ Perhaps children learn to be quiet because
they areunwilling to speak their first language and have not yet |earned enough English to
joininwith the classroom chat. Often bilingual children aredescribed asnotroubleat al,
they’'resoquiet” (TURNER, 1997:141).

However, lack of verbalization, did not prevent L uizafrom making friends,
Interacting, or communicating. According to the classteacher, Miss Skellern, Luizawas
(is) avery popular child, and her classmates would queueto be her partner during the
activities. Klein (1986) pointsout that, spontaneous|earners, asopposed to guided learners,
canavail themsdvesof different meansof communicationat any point; initialy, their repertoire
may chiefly consst of nonverba meansand, to adifferent degree, meanswhich alow them
to enter communication. Thisiswhat seemed to be happening with Luiza. Sheevenhad a
best friend fromthestart, Lily, who initiated her in the classroom and school routines.

’ Bilingual assistants are provided for children whose first language is not English. Thisisaservice
rovided in state schools al over the UK and it isfree of charge.
Guided learners are those who learn asecond language in anon naturalistic setting, through formal
instruction.
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Apart fromthelanguagebarrier, theunderlying educationd beliefsin her present
school in England (Drury, 1997) do not apparently differ from theeduceational beliefsinher
previousschool in Brazil. Routines, both at home and at school, seemto bevery similar.
For example, Luizaspendsalot of time colouring, drawing and painting at home. Asa
result, shecan dodl thosethingsvery well. Her classteacher hasmany timescomplimented
on her colouring, and awarded her “ star of theday” because of that. L uizahasbeen read
bedtime stories since shewas ababy (which, according to Drury (1997) isconsidered
important for children’sliteracy practices). Sheusudly playswith constructiontoys, andis
often asked what shethinksabout atopic. In thisway, L uizahasnot experienced abig
cultural shock when compared, for example, to other children who comefromaculture
whichisfurther apart fromthe British middle-classone®.

From the start, Luizadid not likewhen | spoke Portugueseto her at schoal.
Actudly, to communicate with meat school, shewould whisper somethinginmy ear, and
| would have to whisper back. Thiswasthe only way shedid not feel embarrassed.

When we went to shops, L uizawould occasionally speak Englishto shop
assi stantsto ask about prices. However, shewould usually ask metodoit for her.

In spite of not producing much English for real communicative purposes, |
could see L uizalssecond language ability improving. Shestarted using English expressions
totalk to hersdlf, to her little brother, and a so to me. Thefirst structure she used wasthe
imperative: “comeon”. Shea so started using “ please’, “thank you”, and “excuse me”. |
could also notice sheunderstood TV programmesand videos better than at the beginning
(I shall deal withthat in aseparate session).

Shewould come homefrom school and tell methings she had been studying,
for example“ Méae, hoje nds estudamoscircles, spheres, triangles, and squares’ (Mum,
today we studied circles, spheres, trianglesand squares). She already knew these concepts
before, so theinformation, or content, was not new to her. However, shewaslearning new
conceptsthat she could not even namein Portuguese, such as* odd and even” numbers. At
thisstage she mixed codesfrequently, asshedoeseventoday (April, 2005), usualy naming
conceptsin English and using metalanguagein Portuguese. Mixing languages has been
reported afrequent phenomenon in children learning asecond languagein anaturalistic
setting (McLaughlin, 1984).

TheUseof Video

Sincethe beginning, Luizaand Vitor have beenwatching TV and Videoin
their sparetime. Aswearein England just for ayear, and will go back to Brazil after that,
| try to exposethemto the English language as much aspossible. However, | am careful

° For more accounts of children from different cultural background in English schools, see Luke and
Kae(1997); and Drury (1997).
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not to impose the English language upon them. Thus, | found filmswereagood way to
providethem with moreinput without over pressure.

Thefirst videoswe bought were: Suart Little and Casper, AFriendly Ghost.
Astheweather was getting worse, with winter gpproaching, and they till did not have any
friends nearby, they would spend quitealong timein front of the TV. They also watched
programmesfor children, but mostly videos. They watch the samefilm again and again,
sometimesthreetimeson only oneday. | am usually in the same room with them, not
necessarily paying attention to thefilm, but sometimesreading or working in the computer.

Luizawould notice and talk about different partsof thefilm each time she
viewed it. Sometimes shewould comment on the content, and sometimes shewould refer
to thelanguage being used and connect it to something she had aready heard at school or
somewhere el se. Such wasthe case of “comeon”, one of the phrases mentioned above.
When sheheard it in Casper for thefirst time, sherepeated it to herself, not for areal
communicative purpose. Riceand Woodsmall (1988) call it “fast mapping”, or the ability
togainaquick and partia understanding of aword’smeaning from asingle exposure. For
theauthors, thisisthefirst phaseinlexical acquisition until children begin acquiringand
storing moreinformation from subsequent encounterswith aword. Theauthorscontend
that “aminimum of overt salience-enhancing support isadequatefor childrento parsea
new word and arriveat aninitial at least partial comprehension of meaning.” (RICE and
WOODSMALL, 1998:426). Inthe case of videos, the subsequent encounter with aword
will often happen when the samefilmiswatched again.

When the meaning of theword/expressonisnot clear fromthe context, Luiza
will ask mewhat it means. Such wasthe casewith “What'sgoingon?’, which she heard
both at Casper and then at Stuart. The sequence of the action isusually: hearing the
word/expression, then noticing it, after that asking me about the meaning, next repestingiit,
andthenfinaly usingittotalk to Vitor or to hersalf. If | am not paying attention to thefilm,
shewill rewind thefilm up to the part shewants meto view, and then thewhol e action will
Sart again.

Astime passed, and L uizal sSEnglishimproved, she has started making more
commentsabout thefilms. Nowadays, after nearly seven monthsin England, shedtill likes
toview the samefilm many times, but sheseemsto“interact” morewith thewholestuation.
Thelast film shewas given was Around the World in 80 Days. Shegot it at the end of
March. Shestill wantsmeto bearound, so that she can show methe scenessnelikes, as
well asask me about words/expressi ons she does not understand.

Inthislast film, during one sceneinwhichthecharacterswereflying aballoon
over thesea, sheturnedto meand said“ Oh, I’ d liketo bethere”.She used English and not
Portuguese to comment on the scene. This seemsto be happening moreand more often.
Ontheother hand, assheisaware of thefact that her grandmother does not understand
any English, Luizawill often trand ate scenesto her.

During afilm, apart from asking me to trans ate the meaning of aword/
expression from English into Portuguese, she has now started to wonder how to say
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something in English, usualy triggered by animage or asituation showninafilm. The
questionisusually asked in Portuguese, and shewantsmeto providethewordin English.
It happened during the Around the World in 80 Days, and she asked me“Mae, como se
diz‘chinés eminglés?’ (Mum, how do you say Chinesein English?).

At other times, she comments on some scenes, using a mixture of both
Portuguese and English. When she finds something funny, she describesthe scenein
Portuguese but reproducesthe exact words of thefilm, such as: “ Avelhinha saiu correndo
edisse, ‘my bag, | wantmy bag'” (Theoldlady started running and said “my bag, | want
my bag”).Shealso reproduced thefollowing line: “ My dad never speaksand my mum
never shut (sic) up. iu, aquelaali éaméedele. (See, that’shismum)”.

Inmany other stuations, whenthe TV isoff, thechildrenwill either reproduce
completedialoguesor sing someof thesongsfrom thefilms. One of the songsthey have
beensingingis®Everybody al over theworldjoinedin celebration”, from Around the
World. They also sing all the songs from The Sound of Music. As| described before,
Luizaasksmeto clarify themeaning of thewordsshedoesnot understand. Sometimesshe
will stop singing, ask methe meaning of aspecific word, and then resumesinging.

From the examples above, and according to Naiglesand Mayeux (2001),
videos are agood source of languageinput to children. Videos seemto foster both the
devel opment of receptive vocabulary (comprehension of the spokenwords) and expressive
vocabulary (production). Theformer ismore obvious. However, L uizaoften makesuse of
words she comesacrossin thefilms. The authorsal so mention that, in Situationswherea
child isexposed to many unfamiliar wordsor concepts, adult co-viewing may bemore
effectiveinvocabulary devel opment when theadult providesexplicit definitions, explanaions
for potentia confusionsand additiona exemplars.Singer and Singer (2001) dsoarrived at
gmilar findingsabout adult tutoring onunfamiliar words. Intheir study, childrenwhoweaiched
Barney with an adult learned more. Adult co-viewing hasbeen provenrelevantinLuiza's
case. However, it isimportant to point out that, in her case, sheistheonethat hasto take
thefirst step. Usuadly, when | say something that she has not asked about, shewill not pay
attention to my comments, and either my contributionwill go unnoticed, or shewill criticize
and say in Portuguese; “1 don’t want to speak English now”.

Unliketelevision programmes®, videos offer more possibilitiesfor frequent
repetition of familiar favouriteswithin aday. In astudy conducted by Riceand Sell (1990)
about theuse of Sesame Sreet videocassettes, gainswerereported in children’svocabulary,
letter and number recognition and printed word i dentification. Theresearchersnoted that
“childrentalk about the cassette, they label the charactersand things, and they repeet parts
of thesongsand dialogue” . They also found that parentsinteracted with children while
viewing by commenting on the tapesand “ rel ating the tapes to other experiences of the

° Close (1994) mentionsthat, to acertain extent, educational television already seeksto find abalance
between new and familiar content. Children’s educational television is aired with a view to being
repeated regularly to encourage children’s memory and familiarity with content.
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child” (RICE and SELL, 1990:45). According to the experiencesmentioned aboveinthis
section, Luiza' sexperiencesof viewing videos coincidewith Riceand Sall’ sfindings.

Luiza Beginsto Use English

After thethird month, L uizastarted going to someof her classmates houses,
and they started coming to our houseto play. Thefirst girl tovigit our housewasLily. Inher
first visit, onaFriday after school, theinteraction wasstill smilar totheonesLuizahasin
school. They played “tig”, “hide-and-seek”, jumped on the bed, but L uizadid not spesk a
wordin English. Actualy, when Lily wasabout to leave, sheasked L uizaif she could say
her name, Luiza, nearly whispering, said: “Lily”. Lily washappy to hear that. When Lily’s
father cameto pick her upshesaid: “ Dad, Luizacansay my name.” Luizadid not likethat.
OnMonday, Lily told everybody that L uizacould say her name. When | picked her up
later on that day, she complained that, because Lily had told everybody she could say her
name, they all wanted L uizato call them by thename. That put L uizaoff again. Oneweek
later, Luizawent to Lily’sand, according to Lily’s parents, shedid not say asingleword.

In January (fourth month), L uizastarted going to ball et [essonson Saturdays.
Shehad taken ballet lessonsin Brazil, so shewas used to theroutine. Therearetwo of her
school classmateswho go to the same ballet school, Emily and Sarah. After one of the
ballet lessons, Emily camearound to play. Whenthey had just started playing, Luizaasked
me (in Portuguese and nearly whispering): “Mum, canyou ask Emily if shecankeepa
secret?Ask her not totell anybody in school, andthen | will speak to her in Englishtoday”.
So Luizaspoketo her in English, for thefirst time, and thewholetime. At the beginning of
theafternoon, when | wascloseto them, shewould whisper to Emily. Thenlater sheforgot
about it, and started to talk freely.

When shewent to Emily’saweek |ater, her mother reported asimilar thing.
Shesaidthat Luizadid not talk to her at the beginning, but that sometimelater, Luizajust
forgot about it, relaxed and wasagaintalking fregly.

After thesetwo episodes, whenever afriend from school comesto seeusfor
thefirst time, the samething will happen. Luizaasksmeto ask them to keep asecret, and
thenthey start talking. BesidesEmily, she hasaready talked to 5 (five) other classmates,
asshetold Emily afew daysago in my car. Luizahas also started talking to the girls
parents.

Asthewesther waswarmer during the Easter Holiday (sixth month), Luiza
and Vitor started playing outs dethe house. Therearemany childrenlivinginour street. In
thisenvironment, L uizastarted speaking English from the start. She now playsoutside
after school and spesksEnglishal thetimewith al the children from the street.

At school shestill doesnot talk. However, on 21 February, her teacher sent
meanotewhich said: “ Luizaisreading more confidently, well done’. Thereadingaloudis
donein private sessionswith thebilingua assistant, who reportsher progresstotheclass
teacher. On 1 March, Luizawas awarded “the star of theweek” again. Thistimeit said:
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“LuizaDivinoisthestar of theweek because of her amazing progressinal areasof her
work”. In the same week, her class teacher told me that she had already achieved in
Mathswhat Year 2 children are expected to achieve at the end of the school year. So,
learningisindeed taking place. | believethat her first languageisdtill themediumfor learning,
which, according to Gibbons (1991), isdesirable. Luizaislargely devel oping her first
language, asit isthemedium of communication at home. Theauthor pointsout thet, children
who arriveat school with good command of their first language are somehow inafavourable
position to learn English. The children seemto have more* pegs onwhich to hang new
learning (p.6).

Today, after being in England for exactly 6 monthsand 20 days, L uizaspoke
Englishfor thefist time, right out of the school gate, but close enough to be seenfromthe
school. Before, shewould only start speaking English quite away from the school, when
shewas sure nobody elsewasaround, apart from the six friends she speaksEnglishto. On
the way home Emily, who was coming over for tea, asked her why she did not speak
English at school, and she answered that in case the other classmates knew she could
speak English, everybody would want to talk to her and the teacher would ask her to
answer somequestionsin front of everybody, and shefeared she might not understand the
question.

Final Considerations

Inthispaper | tried to describethelife Luizahad in England from end of
September, 2004 to beginning of April, 2005. | described the situations/interactionsin
which Luizawas exposed to English, how sheresponded to these Situationg/interactions,
how shestarted using English, and a so the situationsinwhich sherefused to spesk English.

From what has been reported above, it can be seen that Luizais making
progressin learning the English language. Therearemany factorsthat contributeto her
learning, namely the school and her friends, TV /video and thewholeenvironment. Through
her friends, play, and watching videoswith adult co-viewing, asupportive environment
evolved which provided opportunitiesfor L uizato exploreand devel op an understanding
of theEnglishlanguage.

Long (1997) mentionstheimportance of friendsand peersin the devel opment
of asecond language. In Long’saccount of her seven-year-old daughter Kelly, learning
Icelandicinlceland, shehighlightsher daughter’sdesireto play with peersas* probably
themaogt significant condition” (LONG 1997:132) for Kelly’ ssecond language devel opment.
Theauthor mentionstheat it was* through comfortable, purposeful, supported experimentation
that Kelli eventually acquired an understanding of grammatical structure, vocabulary,
pronunciation and appropriate usage” (LONG, 1997:130).

L uizaseemsto be going through the same processasKelli.Because L uiza
playswith peersfor several hoursaday, she hasthe opportunity and plenty of timeto
work through her understanding about language. AsL uizaplayswithfriends, sheexperiments
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with English. Inthestreet, with the children of the neighbourhood, Luizaisnow (7th month
in England) comfortableand proficient enough with Englishto useit toinitiate, lead and
organise play-oriented activities. Although her use of Englishisnot dwayscorrect, shecan
usethelanguagefluently and without hesitation.

However, at school she does not experiment with language. UnlikeLong's
daughter, who spoke I celandic at school insomeinformal situations (1997), Luizadoes
not speak English at school at al, not evenwhen sheisinteracting informally with friends
(except from her sessionswith the bilingual assistantsand on the playground when she
whispersin her classmates’ ears).

Whenthey haveto sing at school, shetold Emily and me: “I sing thewordsto
myself, they areinmy mind”. And then she sang all the song to meand Emily in perfect
English. She sometimestellsmethat shewould liketo be starting school now becausethen
shewould start speaking English from the beginning. She saysshedoesnot fed comfortable
andisafraid that everybody intheclasswill look at her if she startsto speak English at
school now.

Luizamay also beusing her slence unconscioudy asadefence mechanismto
protect herself from the*fluency trap, inwhich achild isconsidered fluent, but cannot
answer some content questions, or when conversationd fluency outstripsthe acquisition of
literacy skills” (TURNER, 1997:144). In her case, as she does not speak thelanguagein
class, theteachers expectationsarenot very high; therefore, teachersare not goingto be
very demanding on her infont of the group.

Personality isalso playing arolein Luiza'ssilence at school. Asreported
earlier, her inhibition hasbeen shown before, whilestill in Brazil. | am not aware of many
Sudiesrdating persondity and second languageacquistionin children, mainly inanaturaigic
Setting. Althoughinconclusive, studieswith adultsin aclassroom environment have shown
arelation between personality and fluency (Ellis, 1985). For somereason, the school is
il anawkward and uncomfortable placefor Luiza. Inthisrespect, eventhough shedready
has enough English to speak in the school environment, she does not feel at ease, and
prefersnot to expose herself.

| believethat someimplicationsshould be considered intermsof classroom
environment. First, speaking and learning are not in acause/effect relationship. Everyday
L uizacomes home and tellsmewhat they did at school. L uizaal so talks about school
contentswith her classmatesoutside school grounds. Inthisway it seemsthat sheispaying
attention and knowswhat isgoing onin class. Second, children’spersonalitiesshould be
takeninto account. Children havedifferent personalities, and somemay need moreattention
and support than others. Finally, thereisadanger that children who are very quiet at
school will not receive asmuch attention asthe others. Although L uiza steacher seemsto
benoticing her progress, according to L uiza sinformal reportsand teacher’ smeetingsno
further attempt has been madeto make her fed comfortable enough so asto start speaking
Englishat school.
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Thus, opportunitiesmust be provided for non-native studentsto fed at ease
and confident enough to attempt parti cipation, to usethe second language, and to interact
freely inclass. Only thenwill they befully integrated in the school environment.”
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